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Abstract [Arial, 12-point, bold, left alignment] 

The present study is part of a larger European project, named TODDLER - Towards Opportunities for 
Disadvantaged and Diverse Learners on the Early - childhood Road, which analysis the early 
childhood education in several European countries focusing on the development of provisions for 
toddlers and investigates different approaches to promote learning in a child centred way, including 
parental engagement. The countries involved in this project are Norway, United Kingdom, Germany, 
Portugal, Spain, Belgium, Sweden and Romania. 

Parents from all those countries are questioned regarding family dynamic, the family’s 
relationship with the Day-care Centre, family’s participation in the day-care centre activities and equity 
and opportunities for children in the day-care centre.  

A qualitative interview was used in each country to assess all the above items, a number of 25 
parents being investigated in each country. In the present paper we will show the results obtained 
from the Romanian parents. Also in a next step a comparative analysis among parents for all the 
participating countries will be performed. Based on the results the final product of this work package of 
the project will be the developing and printing of a Teacher’s Guidelines book outlining effective 
methods of establishing and continuing cooperation between practitioners and parents.  

Keywords: parental involvement, early age education, Comenius project, etc.  

1 Background 
Family engagement is a shared responsibility of families, schools, and communities for student 

learning and achievement; it is continuous from birth to young adulthood; and it occurs across multiple 
settings where children learn (Weiss, Lopez & Rosenberg, 2010). 

Key findings of a range of studies conducted in UK on parental engagement in children education 
are (DCSF,2008): 

• Parental involvement in children’s education from an early age has a significant effect on 
educational achievement, and continues to do so into adolescence and adulthood. 
• The quality and content of fathers’ involvement matter more for children’s outcomes than the 
quantity of time fathers spend with their children. 
• Family learning can also provide a range of benefits for parents and children including 
improvements in reading, writing and numeracy as well as greater parental confidence in helping 
their child at home. 
• The attitudes and aspirations of parents and of children themselves predict later educational 
achievement. International evidence suggests that parents with high aspirations are also more 
involved in their children’s education. 
• In 2007, around half of parents surveyed said that they felt very involved in their child’s school 
life. Two thirds of parents said that they would like to get more involved in their child’s school life 
(with work commitments being a commonly cited barrier to greater involvement). 
• Levels of parental involvement vary among parents, for example, mothers, parents of young 
children, Black/Black British parents, parents of children with a statement of Special Educational 
Needs are all more likely than average to be very involved in their child’s education. 
Many authors stated the effects of parental involvement, as Henderson & Berla (1994) who found 

out that when parents are involved in their children’s education at home, they do better in school and 
when parents are involved in school, children go farther in school and the schools they go to are 
better. 

OFSTED (2000) reported that successful programmes of family learning resulted in the  following 
benefits: accelerated development of oracy and pre-literacy skills, improved standards in numeracy 
and literacy, positive behavioural and attitudinal changes, enhanced confidence and self-esteem 
awareness that learning is a normal activity throughout life; pleasure from collaborative learning for 
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children  and improved competence in literacy and numeracy; increased confidence in contacts with 
schools, teachers, and the education system, leading to becoming more active partners with schools; 
a greater understanding of child development and of the strategies that can be used to help children to 
learn at key points in development; improved parenting better relationships with children, for parents. 

What makes parents getting involved in their children’s education? An American study (Hoover-
Dempsey et al. 2005) found that decisions about becoming involved are influenced by a number of 
factors as role construction (sense of personal or shared responsibility for the child’s educational 
outcomes and beliefs about being involved in child’s learning); sense of efficacy - belief that personal 
actions will help the child learn; perception of invitations to involvement (general and specific 
invitations from school, teacher, and student); life-context variables (skills and knowledge, time and 
energy) and the school’s responsiveness to these. One of the most important findings is that parents’ 
decisions about involvement are influenced by schools. 

Factors that inhibit or challenge parent engagement can include (Smith & Wohlstetter, 2009; Smit 
et al. 2007): 
• Lack of time because of work commitments, demands of other children, childcare difficulties  
• Parents perceiving themselves as unqualified to participate  
• A lack of common understanding between educators and parents regarding  the meaning of parental 
involvement  
• Teachers not wanting parent-initiated contact, and only welcoming contact when they initiate it 
• Stereotypical attitudes in which parents are viewed as a homogenous group thatreacts the same and 
have the same needs  
• Inadequate information to parents about the objectives and procedures of the school. 

Differences between parents in their level of involvement are associated with social class, poverty, 
health, and also with parental perception of their role and their levels of confidence in fulfilling it. Some 
parents are put off by feeling put down by schools and teachers (Desforges, 2003). Sometimes we 
can be unaware or unappreciative of the invisible strategies that minority or low income parents use to 
support their children’s education, such as making sacrifices so children can attend better schools or 
limiting children’s chores to allow for study time.  

Romanian people and most of the parents recognize the need of an early age educational system 
and the involvement of parents in children education. The frame of the National Education Law is 
created by a special request of involving parents in children education starting with early age 
education. Now there is a good opportunity to put theory into practice. The threats might lay in the lack 
of some parent’s interest and involvement and in the slow speed of implementation the changes 
required by law.  

Considering those findings and low frame existing in Romania we wanted to assess the parental 
involvement in children education in Romania.  
This study is a part of an three years European Comenius project named ”TODDLER” – Towards 
Opportunities for Disadvantaged and Diverse Learners on the Early - childhood Road, in which 
Romania is partner with Norway, Sweden, Belgium, Spain, Portugal, England, and Germany.   

The overall aim of the project is to reduce the number of drop outs from school by offering 
toddlers from disadvantaged background an enriched learning environment in ECEC-settings and 
better support to parents. Our main area is to develop high quality education of staff/teachers, to 
ensure competent personnel to meet the educational needs of these toddlers. 

Based on data collected from interviews with parents and from workshops with teachers and 
members of Early Childhood Intervention teams, the project will develop and print a Teacher’s 
Guidelines book outlining effective methods of establishing and continuing cooperation between 
practitioners and parents. [Arial, 10 point, normal, justified alignment] 

2 Aims and method 
This study will present the results of the parent’s interviews from Romania assessing their 

involvement in their children educational activities especially the ones conducted in educational 
institutions as crèches and kindergartens.  

A 25 questions interview was used to evaluate 25 parents (25 mothers and 5 fathers) of children 
aged between two and six years. The interview was elaborated by the Portuguese partners and was 
conducted in every partner country.   
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3 Results 
The results obtained from Romania indicated a poor involvement of parents in educational 

activities of their children. Although almost all of those parents state that they are involved in children 
activities conducted at home no one consider the importance of their involvement in kindergarten / 
nursery activities.  

 
 
Parents are very satisfied with the fact that the educators communicate very well with the 

parents and they are very well informed about their children behaviour and acquisitions. Other things 
appreciated by parents regarding the educational institution their children attend are safety, timetable, 
staff training, and children’s acquisitions. Not even one parent of those interviewed did not mentioned 
aspects regarding parental involvement in kindergarten. 

 

 
 

Not even when it comes about things to be improved in the kindergarten/crèche their children 
attend, parents do not mention aspects related to parental involvement. The only things they are not 
happy about in those educational institutions are the space (larger and modern rooms), number of 
children (there are too many children in a class) and educational activities (to be diversified). All this 
while all most 50% of the parents interviewed consider that there is nothing to be changed or 
improved.   

The answers regarding the reasons that motivated their choice of kindergarten/crèche for their 
children are not very related to the educational outputs.  
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Those results show the lack of information parents in Romania have regarding the importance 

of early age education and especially regarding their influence on their children education. When 
asked how they learnt about the parental role, 52% of the interviewed parents said that they are using 
their intuition in educating the children. This can be considered as one of the reasons parents don’t 
know and appreciate their involvement. 

 

 
 

4 Conclusions 
Most children have two main educators in their lives – their parents and their teachers. Parents 

are the prime educators until the child attends an early years setting or starts school and they remain 
a major influence on their children’s learning throughout school and beyond. The school and parents 
both have crucial roles to play.  

In Romania there are a lot to be improved regarding children education and parental 
involvement is only one of them. For this purpose other studies should be done to assess parental 
attitude towards educations and then programs should be developed addressing both parents and 
educators. 
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